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1. Aims
Our SEND policy and information report aims to:
•

Set out how our school will support and make provision for pupils with special educational
needs and/or disabilities (SEND)

•

Explain the roles and responsibilities of everyone involved in providing for pupils with SEND
Our Vision

All pupils with special educational needs and or disabilities - whether physical, intellectual, social or
emotional - should, wherever possible, be included in mainstream school. They should have
access to appropriate educational provision to allow them to experience a broad and balanced
curriculum. It is intended that such provision should enable them to achieve well and experience
personal success. We recognise that many pupils will have an additional need at some time during
their school life. As a school, we follow the SEND Code of Practice.
All pupils with SEND are taught a full range of subjects by teachers with training and experience of
adapting lessons/differentiating activities to make them accessible, but appropriately challenging, for
all pupils. Pupils have access to all aspects of the curriculum unless otherwise stated in a published
and agreed Education and Health Care Plan (EHCP). The quality of every teacher’s provision for
pupils with SEND is observed, monitored and challenged as part of the school’s quality assurance
processes and the annual appraisal arrangements. The school provides regular training throughout
the year to support teachers in addressing specific SEND, ensuring that pupils receive ‘quality first
teaching’ (i.e. high quality, inclusive practice).
Learning Support Assistants (LSAs) provide additional support in and out of the classroom to help
pupils access the curriculum. Special ‘Access Arrangements’ may be put in place for examinations,
such as the Year 6 SATs. Targeted pupils may access additional learning opportunities and/or
intervention. Our aim is to encourage and prepare all pupils to become more independent learners.

At Fulbrook:
•

Staff view SEND as a whole school responsibility.

•

We ensure that all pupils have access to a broad and balanced curriculum.

•

We provide an environment that encourages learning and promotes pupil confidence.

•

We provide a differentiated curriculum appropriate to the individual’s needs and ability.

•

We ensure the identification of all pupils requiring SEND provision as early as possible in
their school career.

•

Pupils identified as having SEND are fully supported in a variety of ways.

•

Pupils with SEND take as full a part as possible in all school activities.

•

Parents of pupils with SEND are kept fully informed of their child’s achievement (progress
and attainment).

•

Pupils with SEND are involved, where practicable, in decisions affecting their future
provision.
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2. Legislation and guidance
•

This policy and information report is based on the statutory Special Educational Needs and
Disability (SEND) Code of Practice and the following legislation:

•

Part 3 of the Children and Families Act 2014, which sets out schools’ responsibilities for
pupils with SEN and disabilities

•

The Special Educational Needs and Disability Regulations 2014, which set out schools’
responsibilities for education, health and care plans (EHCP), SEND coordinators
(SENDCOs) and the SEN information report

•

The Equality Act 2010, which has replaced previous anti-discrimination laws with a single
Act, making the law easier to understand and strengthening protection in some situations. It
sets out the different ways in which it is unlawful to treat someone.

3. Definitions
3. 1 Special Educational Needs
A pupil has SEND if he/she has a learning difficulty or disability, which calls for special educational
provision to be made.
Pupils have a learning difficulty or disability if they have:
•

A significantly greater difficulty in learning than the majority of others of the same age, or

•

A disability, which prevents or hinders them from making use of facilities of a kind generally
provided for others of the same age in mainstream schools.

Special educational provision is educational or training provision that is additional to, or different
from, that made generally for other children or young people of the same age by mainstream
schools.
3.2 Disability
Many children and young people who have SEN may also have a disability under the Equality Act
2010. This is defined as:
A physical or mental impairment, which has a long-term and substantial adverse effect on
their ability to carry out normal day-to-da activities.
According to the SEN Code of Practice (DfE, 2014a:5): ‘long-term’ is defined as ‘a year or more’ and
‘substantial’ is defined as ‘more than minor or trivial’. This may include children and young people
with long-term medical conditions for whom adjustments will be made as required by the Equality
Act, 2010.
4. Roles and responsibilities
4.1 The SENDCO
The SENDCo is Mr Liam Greenwood
The SENDCo will:
•

Work with the Headteacher and SEND governor to determine the strategic development of
the SEND policy and provision in the school
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•

Have day-to-day responsibility for the operation of this SEND policy and the co-ordination
of specific provision made to support individual pupils with SEND, including those who have
EHC plans

•

Provide professional guidance to colleagues and work with staff, parents, and other
agencies to ensure that pupils with SEND receive appropriate support and high quality
teaching

•

Advise on the graduated approach to providing SEND support

•

Advise on the deployment of the school’s delegated budget and other resources to meet
pupils’ needs effectively

•

Be the point of contact for external agencies, especially the local authority and its support
services

•

Liaise with potential next providers of education to ensure pupils and their parents are
informed about options and a smooth transition is planned

•

Work with the headteacher and governing board to ensure that the school meets its
responsibilities under the Equality Act 2010 with regard to reasonable adjustments and
access arrangements

•

Ensure the school keeps the records of all pupils with SEND up to date

4.2 The SEND governor The SEND governor will:
•

Help to raise awareness of SEND issues at governing board meetings

•

Monitor the quality and effectiveness of SEND and disability provision within the school and
update the governing board on this

•

Work with the Headteacher and SENDCO to determine the strategic development of the
SEND policy and provision in the school

4.3 The Headteacher
The Headteacher will:
•

Work with the SENDCO and SEND governor to determine the strategic development of the
SEND policy and provision in the school

•

Have overall responsibility for the provision and progress of learners with SEND

4.4 Subject teachers
Each teacher is responsible for:
•

The progress and development of every pupil in his/her class

•

Working closely with any teaching assistants or specialist staff to plan and assess the
impact of support and interventions and how they can be linked to classroom teaching

•

Working with the SENDCo to review each pupil’s progress and development and decide on
any changes to provision

•

Ensuring that this SEND policy is followed.
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4.5 Parents and Carers
Parents and carers are expected to liaise with the school and attend relevant meetings. Please
see section 5.5 of this document.
5. SEND information report
5.1 The kinds of SEND that are provided for
Our school currently provides additional and/or different provision for a range of needs. The four
broad areas of need, listed below, give an overview of the range of needs that are planned for.
The purpose of identification is to work out what action we need to take, not to fit a pupil into a
category.
•

Communication and interaction, for example: Autistic Spectrum Disorder, Asperger’s
Syndrome, Speech and Language difficulties.

•

Cognition and learning, for example: Dyslexia, Dyspraxia, Dyscalculia, Auditory
Processing Disorder, Moderate Learning Difficulties, Literacy and Numeracy difficulties.

•

Social, emotional and mental health difficulties: for example, Attention Deficit
Hyperactivity Disorder (ADHD), Attachment Disorder, Mental Illness/Depression and Self
harm.

•

Sensory and/or physical needs: for example, Visual Impairments, Hearing Impairments,
processing difficulties, Epilepsy, Moderate, Severe, Profound and Multiple Learning
Difficulties as well as broader physical disabilities that require use of a wheelchair or other
physical aids.

Communication and interaction.
•

Children with speech, language and communication needs (SLCN) have difficulty in
communicating with others. This may be because they have difficulty saying what they
want to, understanding what is being said to them or they do not understand or use social
rules of communication. The profile for every child with SLCN is different and their needs
may change over time. They may have difficulty with one, some or all of the different
aspects of speech, language or social communication at different times of their lives.
Children with ASD, including Asperger’s Syndrome and Autism, are likely to have particular
difficulties with social interaction. They may also experience difficulties with language,
communication and imagination, which can affect how they relate to others.

Cognition and learning.
•

Support for learning difficulties may be required when children learn at a slower pace than
their peers, even with appropriate differentiation. Learning difficulties cover a wide range of
needs, including moderate learning difficulties (MLD), severe learning difficulties (SLD),
where children are likely to need support in all areas of the curriculum and associated
difficulties with mobility and communication, through to profound and multiple learning
difficulties (PMLD), where children are likely to have severe and complex learning
difficulties as well as a physical disability or sensory impairment. Specific learning
difficulties (SpLD), affect one or more specific aspects of learning. This encompasses a
range of conditions such as dyslexia, dyscalculia and dyspraxia.
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Social, emotional and mental health difficulties.
•

Children may experience a wide range of social and emotional difficulties, which manifest
themselves in many ways. These may include becoming withdrawn or isolated, as well as
displaying challenging, disruptive or disturbing behaviour. These behaviours may reflect
underlying mental health difficulties such as anxiety or depression, self-harming, substance
misuse, eating disorders or physical symptoms that are medically unexplained. Other
children may have disorders such as attention deficit disorder, attention deficit hyperactive
disorder or attachment disorder. We have clear processes to support children, including
how we will manage the effect of any disruptive behaviour so it does not adversely affect
other pupils.

Sensory and/or physical needs.
•

Some children require special educational provision because they have a disability, which
prevents or hinders them from making use of the educational facilities generally provided.
These difficulties can be age related and may fluctuate over time. Many children with vision
impairment (VI), hearing impairment (HI) or a multi-sensory impairment (MSI) will require
specialist support and/or equipment to access their learning, or habilitation support.
Children with an MSI have a combination of vision and hearing difficulties. Some with a
physical disability (PD) require additional ongoing support and equipment to access all the
opportunities available to their peers, which may include use of a wheelchair or other
physical aids or support in order to carry out their education and activities around the
school.

5.2 Identifying pupils with SEND
We have a clear approach to identifying and responding to SEN. The benefits of early
identification are widely recognised – identifying need at the earliest point and then making
effective provision improves long-term outcomes for the child. A pupil has SEN where their
learning difficulty or disability calls for special educational provision, namely provision different from
or additional to that normally available to pupils of the same age.
We will assess each pupil’s current skills and levels of attainment on entry, which will build on
previous settings and Key Stages, where appropriate. Subject teachers will make regular
assessments of progress for all pupils and identify those whose progress:
•

Is significantly slower than that of their peers starting from the same baseline

•

Fails to match or better the child’s previous rate of progress

•

Fails to narrow the attainment gap between the child and their peers

•

Widens the attainment gap

It can also include progress in areas other than attainment – for instance, where a pupil needs
to make additional progress with wider development or social needs in order to make a
successful transition to adult life.
Slow progress and low attainment will not automatically mean a pupil is recorded as having SEND.
5.3 Assessing needs
We assess each pupil’s current skills and levels of attainment on entry, building on information
from previous settings and key stages where appropriate. At the same time, our school considers
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evidence that a pupil may have a disability under the Equality Act 2010 and, if so, what reasonable
adjustments may need to be made for them.
The first response to such progress is high quality teaching targeted at their areas of weakness.
Where progress continues to be less than expected the class teacher, working with the SENDCo
assesses whether the child has SEN. Where there is no clear decision, the child is put on the
school’s monitoring process and is reviewed at each assessment cycle; parents will be informed of
this decision by the Class Teacher. At each review meeting, a decision will be made by the Class
Teacher whether the child should remain on the monitoring process. This is based on whether
clear progress is being made and whether the gap is narrowing between the child and their peers.
Where clear progress is not being made, a decision may be made to investigate the child’s
strengths and weaknesses further, to ascertain whether there is a SEN.
Slow progress and low attainment do not necessarily mean that a child has SEN and does not
automatically lead to a pupil being recorded as having SEN. However, they may be an indicator of
a range of learning difficulties or disabilities. Equally, it is not assumed that attainment in line with
chronological age means that there is no learning difficulty or disability. We recognise that some
learning difficulties and disabilities occur across the range of cognitive ability and, left unaddressed
may lead to frustration, which may manifest itself as disaffection, emotional or behavioural
difficulties.
While informally gathering evidence (including the views of the pupil and their parents) we do not
delay in putting in place extra teaching or other rigorous interventions designed to secure better
progress, where required. The pupil’s response to such support can help identify their particular
needs.
For some children, SEN can be identified at an early age. However, for other children difficulties
become evident only as they develop. We are alert to emerging difficulties and respond early. We
listen, value and understand when parents express concerns about their child’s development. We
also listen to and address any concerns raised by children themselves.
Persistent disruptive or withdrawn behaviours do not necessarily mean that a child has SEN.
Where there are concerns, we assess to determine whether there are any causal factors such as
undiagnosed learning difficulties, difficulties with communication or mental health issues. If it is
thought housing, family or other domestic circumstances may be contributing to the presenting
behaviour a multi-agency approach may be appropriate. In all cases, early identification and
intervention can significantly reduce the use of more costly intervention at a later stage.
We are alert to other events that can lead to learning difficulties or wider mental health difficulties,
such as bullying or bereavement. Such events will not always lead to children having SEN but can
have an impact on well-being and sometimes this can be severe. We ensure we make
appropriate provision for a child’s short-term needs in order to prevent problems escalating.
Identifying and assessing SEN for children whose first language is not English requires particular
care. We look carefully at all aspects of a child’s performance in different areas of learning and
development or subjects to establish whether lack of progress is due to limitations in their
command of English or if it arises from SEN or a disability. Difficulties related solely to limitations
in English as an additional language are not SEN. Where appropriate, liaison alongside the
child’s parents with the Speech and Language Team may be used to assess whether the
difficulties are primarily due to English being an additional language, or whether there are
additional needs present.
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5.4 Assessing and reviewing pupils' progress towards outcomes
Where a pupil is identified as having SEN, we take action to remove barriers to learning and put
effective special educational provision in place. We shall follow the graduated approach and the
four-part cycle of assess, plan, do, review. This SEN support takes the form of a four-part cycle
through which earlier decisions and actions are revisited, refined and revised with a growing
understanding of the pupil’s needs and of what supports the pupil in making at least good progress
and securing good outcomes. It draws on more detailed approaches, more frequent review and
more specialist expertise in successive cycles in order to match interventions to the SEN of
children.
Assess
In identifying a child as needing SEN support the class teacher, working with the SENDCo, carries
out a clear analysis of the pupil’s needs.
. This will draw on:
•

The teacher’s assessment and experience of the pupil

•

Previous progress, attainment and behaviour

•

Other teachers’ assessments, where relevant

•

The individual’s development in comparison to his/her peers and national data

•

The views and experience of parents/carers

•

The pupil’s own views

•

Advice from external support services, if relevant

We take seriously any concerns raised by a parent which are compared to our assessment and
information on how the pupil is developing. This assessment is reviewed regularly. This will help
ensure that support and intervention are matched to need, barriers to learning are identified and
overcome, and that a clear picture of the interventions put in place and their effect is developed. In
some cases, outside professionals from health or social services may already be involved with the
child. The school liaises with these professionals to help inform the assessments. Where
professionals are not already working with school staff the SENDCo may contact them, with
parental consent.
At Fulbrook Middle School, we are experienced in using the following assessment tools to assess
pupils:
•
GRT II (Group Reading Test II - NFER Nelson)
•
BPVS (The British Picture Vocabulary Scale)
•
‘Fresh Start’ diagnostic test and assessments
•
The BOXALL Profile (Nurture Group Network) DILP (Dyslexia Institute Literacy
Programme) SDQ (Strengths and difficulties questionnaire).
Plan
Where it is decided to provide a pupil with SEN support, the parents are formally notified. The
teacher and the SENDCo agree in consultation with the parent and the pupil the adjustments,
interventions and support to be put in place, as well as the expected impact on progress,
development or behaviour, along with a clear date for review. All teachers and support staff who
work with the pupil are made aware of their needs, the outcomes sought, the support provided and
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any teaching strategies or approaches that are required. This is recorded on a pupil’s support plan.
The support and intervention provided is selected to meet the outcomes identified for the pupil,
based on reliable evidence of effectiveness, and is provided by staff with sufficient skills and
knowledge. Parents are made fully aware of the planned support and interventions and, where
appropriate, plans seek parental involvement to reinforce or contribute to progress at home.
Do
The class teacher remains responsible for working with the child on a daily basis. Where the
interventions involve group or one-to-one teaching away from the main class or subject teacher,
they still retain responsibility for the pupil. They work closely with any teaching assistants or
specialist staff involved, to plan and assess the impact of support and interventions and how they
can be linked to classroom teaching. The SENDCo supports the class teacher in the further
assessment of the child’s particular strengths and weaknesses, in problem solving and advising on
the effective implementation of support.

Review
The effectiveness of the support and interventions and their impact on the pupil’s progress are
reviewed in line with the agreed date, at least termly. The impact and quality of the support and
interventions are evaluated, along with the views of the pupil and their parents. This feeds back
into the analysis of the pupil’s needs. The class teacher, working with the SENDCo, revises the
support in light of the pupil’s progress and development, deciding on any changes to the support
and outcomes in consultation with the parent and pupil. Parents have information about the impact
of the support and interventions provided, enabling them to be involved in planning next steps.
Where a pupil has an Education, Health and Care Plan (EHCP), the Local Authority must review
that plan as a minimum every twelve months. We co-operate with the Local Authority in the review
process and, as part of the review, the Local Authority can require us to convene and hold annual
review meetings on its behalf.
5.5 Consulting and involving pupils and parents and carers
We shall have an early discussion with the pupil and the parents and carers when identifying
whether special educational provision is needed. These conversations will make sure that:
•

Everyone develops a good understanding of the pupil’s areas of strength and difficulty

•

We take into account the parents’ and carers’ concerns

Everyone understands the

agreed outcomes sought for the child
•

Everyone is clear on what the next steps are.

Notes of these early discussions will be added to the pupil’s record and given to the parents/carers.
We shall notify parents when it is decided that a pupil will receive SEND support.
Parents and carers will be invited to all planning and reviews of provision for SEND. They will be
actively supported to contribute to assessment, planning and review. Wherever possible, annual
reviews will also include other agencies involved with the pupil. Information will be made
accessible for parents and carers.
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Other opportunities for parent consultation include:
•
•
•
•
•
•
•
•

Recorded Planning / Progress meetings / Structured Conversation
Parents’ Evenings
Provision review meetings
Written reports
Methods of communication: meetings, letters and email
Annual Reviews (for those pupils with an Education, Health and Care Plan - EHCP)
Questionnaires
Interviews

5.6 Supporting pupils moving between phases and preparing for adulthood
At Fulbrook Middle School we work closely with the educational settings used by the pupils before
they transfer to us in order to seek the information that will make the transfer as seamless as
possible.
We support transition from lower to middle school through:
• Open evenings
• Taster days
As pupils prepare for the next stage of their education, as well as for adulthood, outcomes should
reflect their ambitions. These could include chosen upper or secondary school, higher education,
employment, independent living and participation in society. At Fulbrook Middle School, we
facilitate this transition in the following ways:
•

Transition arrangements, including additional visits to the new school and projects such as

•
•
•
•
•

‘Not the Summer School’ (Cedars and Vandyke Upper Schools)
Information sharing
Team around the Child (TAC) meetings
Local Authority involvement
Early Help Assessment (EHA) - formally Common Assessment Framework (CAF)
Careers advice through PSHE curriculum and Year 8 Careers Day

We shall share information with the school or other setting, to which the pupil is moving. We shall
agree with parents and pupils which information will be shared as part of this.

5.7 Our approach to teaching pupils with SEND
Teachers are responsible and accountable for the progress and development of all the pupils in
their class.
High quality teaching is our first step in responding to pupils, who have SEND. This will be
differentiated for individual pupils.
We also provide the following interventions, where appropriate:
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Cognition and Learning
Fresh Start Phonics Programme
Read Write Inc. by Ruth Miskin
Reading Reflex by McGuiness & McGuiness
Sounds~Write
Rapid Reading
Rapid Plus
Reading Eggs
Spellodrome
Precision Teaching
Handwriting Practice
Dyslexia Institute Literacy Programme
Toe By Toe
Numeracy Booster group
Literacy Booster group

Communication and Interaction
Speech and Language Support (as advised by SaLT)
Socially Speaking (PSHE Intervention)
101 Games for Self-Esteem by Jenny Moseley
101 Games for Social Skills by Jenny Moseley
Looking and Thinking
Listening and Thinking
Black Sheep Press resources
Talkabout by Alex Kelly
Social Stories by Carol Gray

Social, Emotional and Mental Health
School Nurse Service (Weekly)
Pastoral support
Learning Mentors
Lego Therapy
Anger Management Programme
SEAL resources
Physical/Sensory
Advice from the following services:
HAST Hearing Impairment Service
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Occupational Therapy
Physiotherapist (previous advice for the PE department)
This is not an exhaustive list of the interventions that we can offer.

5.8 Adaptations to the curriculum and learning environment
At Fulbrook Middle School, adaptations are made to the curriculum and the learning environment
of children and young people with special educational needs and disabilities.
We make the following adaptations to ensure all pupils’ needs are met:
•

Differentiating our curriculum to ensure all pupils are able to access it, for example, by
grouping, small group support, teaching style, content of the lesson, etc.

•

Adapting our resources and staffing

•

Using recommended aids, such as laptops, coloured overlays, visual timetables, larger
font, etc.

•

Differentiating our teaching, for example, giving longer processing times, pre-teaching of
key vocabulary, reading instructions aloud, etc.

•

Access arrangements for examinations.

•

Adaptations are made to the physical environment of the school appropriate to the physical
disabilities of our pupils, that can include extra wide doors, ramps, adjustable or lower
furniture and accessible washroom facilities.

This is not an exhaustive list. Please see the school’s Accessibility Plan for more information.

5.9 Additional support for learning
Wherever possible, additional support for learning is provided within regular lessons, in order to
ensure that pupils are fully included and experience the same mainstream experience as their
peers.
We have five learning support assistants here at Fulbrook.
Teachers and learning support assistants will support pupils in small groups to target specific
needs. There are many benefits of small group work, including enabling pupils to interact and
engage in conversation more readily; gaining confidence in a small group setting prior to returning
to a whole class situation, etc. It is vital that careful consideration is given to the dynamic of the
group.
Some of our SEND pupils are also allocated a learning support assistant as a ‘keyworker’. The
learning support assistant will informally catch up with SEND pupils on a regular basis or
deliver personalised interventions to support pupils socially and emotionally. We work with the
following agencies to provide support for pupils with SEN:
•

Links with external professionals –Educational Psychologist /CAMHS / CHUMS/
Paediatrician /Hearing and Visual Impairment Teams, Speech and Language therapists,
Occupational Health Therapists, Physiotherapists, etc.

•

School nurses

•

School counsellors (RELATE)
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•

Local Authority SEND contacts

Multi-agency meetings, when required

Care Plan

arrangements.

5.10 Expertise and training of staff
The Special Educational Needs and Disabilities Co-ordinator (SENDCo) Mr Liam Greenwood, is a
qualified teacher who is completing the National Award for SEND Co-ordination and additionally
has the following qualifications:
•

Bachelor of Science in Geography and PE;

Post Graduate Certificate in Education.

The additional members of the team consists of five learning support assistants and an
Administrator.
Other specific staff qualifications/training/expertise within the teaching team include:
• NASENCO – National Award for Special Educational Needs Coordination (our
Headteacher has this qualification)
• NVQ Teaching Assistant awards
• QCF Supporting Teaching & Learning
• City & Guilds Teaching Assistant certificates
• British Sign Language
In the last academic year, staff at Fulbrook have had whole-school training in:
•

Supporting pupils with Autistic Spectrum Disorder

•

Supporting pupils with Tourettes syndrome

•

Quality First Teaching

•

Provision mapping and target setting using Edukey

We use specialist staff for a range of targeted interventions, including support in reading, writing
and/or mathematics; support for specific learning difficulties; social interactions; pastoral support,
etc.
Our SENDCo is new to the role, however has previously worked closely with the SEND department
in his role as Key Stage Leader.
Our SENDCo Administrator has 18 years’ experience in the area of SEND.
Their primary responsibility is to oversee and manage the SEND provision across the school.
5.11 Securing equipment and facilities
The school uses its own budget (including top-up funding) to provide the majority of resources and
facilities that are needed to provide for pupils with SEND. Some specific resources come through
other agencies, e.g. equipment to support hearing impairments or to support those with significant
physical difficulties. Sometimes the school will secure resources through making applications for
additional funding.
The type of support, equipment and facilities needed to support children with SEND is led by the
child’s individual need. Children with an Education, Health Care Plan (EHCP) will have an amount
of time to be given as a minimum, to ensure that they are able to meet their targets.

5.12 Evaluating the effectiveness of SEND provision
We evaluate the effectiveness of provision for pupils with SEND by:
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•

Reviewing pupils’ individual progress towards their goals each term

•

Reviewing the impact of interventions half-termly

•

Using pupil questionnaires or interviews

•

Monitoring by the SENDCO

•

Monitoring of staff deployment

•

Using provision maps to measure progress

•

Holding annual reviews for pupils with EHC plans

•

Making comparisons with local and national data

•

Completing SEND Audits

•

Monitoring the impact of specialist intervention, tutoring and mentoring programmes

5.13 Enabling pupils with SEND to engage in activities available to those in the school, who
do not have SEND
All of our extra-curricular activities - including our before-and after-school clubs - and school visits
are available to all our pupils.
All pupils are encouraged to go on our residential trips.
All pupils are encouraged to take part in sports day, school performances and special workshops.
No pupil is ever excluded from taking part in these activities because of their SEN or disability.
5.14 Support for improving emotional and social development
The SEND Department is committed to improving emotional and social development. This includes
extra pastoral support arrangements for listening to the views of children and young people with
SEND and measures to prevent bullying and to ensure pupil safety.
Some of the following may be used:
• School inclusivity ethos
• Pastoral contacts
• Mentoring schemes
• Support for unstructured times
• Personal care provisions
• Counselling/school nurse provision
• Support/advice from outside agencies, such as Child and Adolescent Mental Health
Service (CAMHS); CHUMS (Child bereavement, trauma and wellbeing service), etc.
• Pupil surveys
• Parent surveys
• Anti-Bullying initiatives – with a focus on understanding individual circumstance and needs
– including the use of our Anti-Bullying Ambassadors

We also provide support for pupils to improve their emotional and social development in the
following ways:
•

Pupils with SEND are encouraged to be part of the school council

•

Pupils with SEND are also encouraged to be part of ‘Games Club’ to promote
teamwork/building friendships etc.

•

We have a zero tolerance approach to bullying.
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5.15 Pastoral Support
As well as the pastoral support offered by our team of Form Tutors and Heads of Year, we have
two dedicated Pastoral Support Coordinators, Mrs Jane Nicholls and Mrs Karen Deardon. Please
see our website for the link to information regarding their role. They can be contacted by
telephone, via the school office, or by email: jnicholls@fulbrookmiddleschool.org.uk
kdeardon@fulbrookmiddleschool.org.uk
5.16 Working with other agencies
The school involves other bodies, including health and social care, local authority support services,
etc. to meet pupils’ SEND and to support their families. The following list is not exhaustive, but
gives examples of some of the work with other agencies, in which the school engages:
•
•

•

Liaison with Local Authority specialists, e.g. Access and Inclusion and Educational
Psychologists, SEND Support Team and Social Services.
Liaison with outside Agencies, e.g. CAMHS (Child and Adolescent Mental Health Services),
CDC (Child Development Centre), CHUMS (Child Bereavement and Trauma
Service/Emotional Wellbeing Service), ASD Outreach (Autistic Spectrum Disorder) and
JIGSAW.
Liaison with charitable organisations such as ‘SNAP’, Autism Bedfordshire and ‘Outside In’.

5.17 Complaints about SEND provision
In the first instance, we encourage parents to discuss their concerns with their child’s form tutor.
If your questions and/or concerns have not been addressed at this stage, you should contact the
SENDCo: Mr Liam Greenwood or Assistant SENDCo: Mrs Debbie Johnson.
Should you further remain dissatisfied, your specific concerns should be addressed to Mrs
Samantha Clancy, Headteacher.
If you are still unhappy, the governor with responsibility for SEND, Nik Hartley, should be
contacted.
If the complaint is not resolved, after it has been considered by the governing body, then a
disagreement resolution service or mediation service can be contacted. If it remains unresolved
after this, the complainant can appeal to the First-tier Tribunal (Special Educational Needs and
Disability), if this case refers to disability discrimination, or to the Secretary of State for all other
cases.
Please see staff contact details in section 5.19, in order to raise a concern.
The parents of pupils with disabilities have the right to make disability discrimination claims to the
first-tier SEND tribunal if they believe that our school has discriminated against their children. They
can make a claim about alleged discrimination regarding:
•

Exclusions

•

Provision of education and associated services

•

Making reasonable adjustments, including the provision of auxiliary aids and services
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5.18 Contact details of support services for parents of pupils with SEND
Special educational needs and disability (SEND) parent, children and young person partnership
service offers a range of services, including:
•

Free, confidential and impartial information relating to your child’s special educational
needs.

•

Drop-in sessions for parents and carers about the services available in Bedfordshire
Regular newsletters to provide help and advice.
Trained independent parental supporters, who may be able to support at a meeting with
either the school or local authority.
Information regarding parents’ rights and responsibilities, and whom you can talk to about
your child.

•
•

Contact details - telephone: 0300 300 8088 or email: cbcsendpypps@centralbedfordshire.gov.uk
Further information can be found at:
http://www.centralbedfordshire.gov.uk/children/sen-disability/send-partnership/overview.aspx

5.19 Contact details for raising concerns
If you have a concern, please contact your child’s form tutor in the first instance. All members of
staff can be contacted by telephone, via the school office, or by email. Please see our school
website for further details.
Job title

Name

Contact details

Headteacher

Samantha Clancy

headteacher@fulbrookmiddleschool.org.uk

SENDCo

Liam Greenwood

lgreenwood@fulbrookmiddleschool.org.uk

Assistant SENDCo

Debbie Johnson

djohnson@fulbrookmiddleschool.org.uk

Pastoral Support

Jane Nicholls
Karen Deardon

jnicholls@fulbrookmiddleschool.org.uk

Lorraine King

lking@fulbrookmiddleschool.org.uk

Governor for SEND

kdeardon@fulbrookmiddleschool.org.uk

5.20 The local authority local offer
Our local authority’s local offer is published here:
http://www.centralbedfordshire.gov.uk/children/sen-disability/landing.aspx
6. Monitoring arrangements
This policy and information report will be reviewed by the SENDCo annually and taken to
governors for approval. It will also be updated if any changes to the information are made during
the year. These changes will also need to be approved by the governing board.
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7. Links with other policies and documents
This policy links to our:
•

Accessibility plan

•

Behaviour policy

•

Equality information and objectives

•

Policy on supporting pupils with medical conditions
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COVID 19 Addendum
This addendum applies until further notice.
It sets out changes and exceptions to our normal SEND policy. Pupils, parents and staff should continue to
follow our normal SEND policy with respect to anything not covered in this addendum.
We may need to amend or add to this addendum as circumstances or official guidance changes. We will
communicate any changes to staff, parents and pupils.

•

In class, support is currently restricted following government guidance for safe social distancing.

•

Teaching staff and support staff must, where possible maintain a 2m distance from pupils.

•

Staff are trialling a range of strategies to support pupils, including the use of tablets, Wowo boards
and scaffolded resources.

•

Parental requests for meetings are being held by phone or via online platforms such as Microsoft
teams and zoom. This includes EHC annual reviews.
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